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Before Teaching
Lesson 1

@

[EREOGCREMEREPARATION

A
MATERIALS
= Alphabet Handwriting ~ ® Fluency Instruction ®» Letter Cluster Posters A
Strips boaoklet and B
® Letter Tiles ® Leo Foster 8 Phonological/Phanemic
= Alphabet Wall Cards = Wriley Poster(s) s AT
® Handwriting Instruction  ® Colors Poster 3 letter I“!E W““'““_”S
booklet = Numbers Poster 2 self-stick tags (optional)

BEFORE THE FIRST DAY OF SCHOOL

« Before beginning the Saxon Phonics and Spelling 1, a few simple preparations are necessary.
Laok over the list of materials above, and then read the suggestions and tips below. Please
nate that solid-square bullets indicate materials provided in the program. Hollow-square bullets
signify materials you will need to supply. In future lessons diamond-shaped bullets will designate
compenents that are available for separate purchase.

Alphabet Handwriting Strips

Alphabet Handwriting Strips should be available to children for all
lesson activities. One side of the strip features Continuous Stroke-style
letters, while the other side features block-style letters. The strips may
be laminated (preferred side up) onto children's desks with a long piece
of clear packing tape or onto a strip of sturdy cardboard for convenient
storage. Either method reduces wear and tear on the strips and ensures
children will always use the correct side. If you choose not to tape
the Alphabet Handwriting Strips onto children’s desks, establish a
procedure for distributing and collecting the strips each day.
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Block-styla lattering
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Continuous Streke-style lettering

Lesson 1 » Before Teaching (1)



Letter Tiles

Letter Tiles will be used throughout the year for alphabet activities
and spelling review. Each set includes every letter of the a!pl_-labat, an
additional g, f. I, o, and s tile, as well as one blank tile. The tiles have
green capital letters on one side and purple lowercase letters on the
other, and each set features one of four background patterns to enable
children to work in small groups without mixing up their tiles.

As indicated in the lessons, the tiles should be distributed as letters
are taught. Before teaching Lesson 1 (on the letter n), place each Letter
Tile n into a separate container, such as a plastic butter tub, zip-top bag,
or small box, for each child in your class. As tiles are added throughout
the year, be sure to group like patterns together. (Only those letters that
children have learned will be used in any given lesson.)

Alphabet Wall Cards

Hang the Alphabet Wall Cards in alphabetical order where children
can easily refer to them. Keyword pictures on the cards should be
covered prior to their introductions. Some teachers use self-stick tags
to cover all of the keyword pictures on the wall cards at the beginning
of the year and then reveal each one as it's introduced. Others prefer
to cover only the picture(s) of the focus letter’s sound on the day it is
taught. Choose the method that best fits the needs of your class.

%f;;ﬂ?a.

(Lal@s
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NOTE: The vowel, spelling, and syllable division wall cards will be
posted and discussed as their concepts are introduced.

Handwriting Instruction

Optional handwriting instruction is included as part of Saxon Phonics
and Spelling 1 through the use of the Handwriting Instruction
booklet and accompanying Handwriting Masters. Both the booklet
and masters are easily adaptable for use with other handwriting styles
and "Optional Handwriting Practice” notes in the lessons indicate.
oppertunities for use.
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Fluency Instruction

Saxon Phonics and Spelling 1 provides optional fluency instruction
through the Fluency Instruction booklet, Fluency Readers, and
Fluency Masters. Fluency practice should begin when you feel children
have developed sufficient decoding skills, and it should employ
only those texts that match each child’s independent reading level.
Lessons indicate when materials may be introduced, and the Fluency
Instruction booklet provides suggestions for their use. Although the
materials should never be presented befare the lessan indicated, they
may be used anytime thereafter.

Leo and Wriley Posters

The Leo and Wriley Posters are child-friendly classroom ey R e
management tools that should be displayed where you can easily refer il ;
te them in class and where children can see them.

Leo the Lion serves as a model to children of the "listening position”:
He sits up straight with his hands folded and his mouth closed. Explain
to children that when you need them to be quiet and listen, you will say
“Leo” and/or point to the poster. During the first few days of school,
and continuing until children understand, point to the poster and give
the signal, "Leo.” After some practice, you will be able to say “Leo”
without pointing to the poster, or simply point to the poster without
speaking, to indicate that children should assume the “Leo position.”

Wriley the Raccoon is a model for the proper “writing position™:
She sits up straight, her feet flat on the floor, her pencil in hand, ready
to write. Two Wriley Posters are included: One models the proper
writing position for right-handers; the other models the proper writing
position for left-handers. Display one or both posters, depending upon
the needs of your class. (If you have left-handed writers in your class,
display the left-handed Wriley Poster as close to them as possible.)

During the first few days of school, walk around the room and model
the correct way to hold a pencil, offering assistance as needed. Remind
children to look at the proper poster if they need help. It might also be
helpful to distribute a sheet of paper to each child, and then discuss
the proper way to position the paper on the desk. Explain to children
that once they are in Wriley position, the first thing they should do is
write their names on their papers. As you did with the “Leo” signal,
practice saying “Wriley" and pointing to the poster to remind children
what to do.

NOTE: Children may notice that although “Wriley™ begins with /r/,

o it is spelled with a W. Praise them for being so observant. Explain
that because Wriley likes to write, she demonstrates the "right”
way to sit as we write, and the beginning of her name is spelled
like the beginning of the word "write.” (Tell children that later in
the year, thay will learn about "wr” that makes the /r/ sound.)
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Numbers and Colors Posters

The Numbers and Colors Posters are a convenient resource for
spelling number and celor words and should be hung in a location
clearly visible to all children. Both posters provide children with a
handy reference for associating important numbers and colors with
their printed forms, while simultaneously reinforcing their proper
spellings. The Numbers Poster lists the numerals, number words, and
pronunciations for the numbers one through ten, The Color Paster lists
the names, pronunciations, and examples of 11 colors.

Included in the Teacher’s Resource Binder are six Color Words
Masters that provide additional practice in connecting colors to their
written names. You can use these masters at any time in the year as an
engaging reinforcement tool. Remind children to refer to the Colors
Poster if they need help.

Letter Cluster Posters

Two Letter Cluster Posters clearly display all of the letter clusters
taught throughout the year. These posters will be referred to as

concepts are introduced, so hang them in a location visible to all
children.
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Phonological/Phonemic
Awareness Assessment

To benefit from the instructional content in Saxon Phonics and
Spelling 1, children must have attained a level of conceptual
development called phonemic awareness, a subcategory of
phonological awareness. Phonological and phonemic awareness are
taught in isolation during the first 70 lessons and embedded in the
lessons thereafter. However, if you find that some children seem to have
great difficulty with specific reading concepts (e.g., blending sounds),
give them the Phonological/Phonemic Awareness Assessment (in the
Teacher's Resource Binder) to help you pinpoint the specific skills that
need strengthening. Results from the assessment should be used to
provide additional practice specific to each child's needs,

o Sawon Phonics and Spelling
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Lessons 1-10 Overview
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ﬁ The Letter N © vowel and consonant
o e capital and lowercase
Pages 1-11  iritial
* yoiced and unvolced sounds
= reading and spelling consenant n

= identify initial sounds

10

Pages 1-5

2 The Letter 0, * final # coding # identify initial sounds
Part 1 * rgading and = blending = reviaw initial position
spelling vowel & © the short vawel » rpad words with letter n
Pages 1-10 » shart vowel rule (e * identify vowels and consanants
sound fof # table of contents
= breve = page numbers
The Letter O, = long vawel sound /&/ ® review initial position
3 Part 2 # macron * code and read words with letters nand o
= accent mark = identify vowels and consonants
Fag )10 + the long vowel rule (v'=3) # review the short vowel nule (ic)
® isolate and produce Initial sounds
The Letter T * reading and spelling consonant ¢ s jsolate and produce initial sounds
4 Pages 1-10 * raview initial position
* code and read words with letters nand o
®» blend sounds
= review the short vowel rule (V)
* review the long vowel rule (i)
The Letter P * reading and spelling consonant p * identify initial sounds
5 Pages 1-8 = recognize alliteration = review initial position
= cade and read wards with letters n, o, and t
* blend socunds
= review the shom vowel rule (Fo)
= review the long vowel rule (0°=3)
6 The Letter I * reading and spelling vowel i * code and read words with letters n, o, p, and t
= short and long vowel * spell words with n, o, p, and ©
ER T sounds /I and i/ - xm tha short mwarmh (e
® the word “I" ® review the lang vawel rule (°3)
L idantif]r final sounds * jdantify vowels and consonants
7 The Letter L * reading and spelling consonant | = identify final sounds
= code and read words with
Pagen V00 letters i, n, o, p, and t
= raview the shont vowel rule (Fc)
= review the long vowel rule (73]
* identify vowels and consanants
8 The Letter 4, * mading and spelling vowel 2 * code and read words with
Part 1 = short and long vowel letters i, I, n, &, p, and ¢
scunds /& and /& = spall words with a, |, and p
Fiﬂﬁ 1-10 = [solate and PI"CIII:ILI'_‘G final sounds [] qdﬂnhﬁr wowels and consonants
The Letter £ = reading and spelling consanant 2 * isolate and final sounds
9 Pages 1-8 = code and read words with letters 3, 1, |, n, o, p,
and ¢
* identify vowels and consonants
» rpad ¥e and ¥ words
Assessment = identify madial sounds




& The Letter N

MNEW COMCEPTS
= vowel and © capital and @ initial © voiced and
consonant lowearcase unvoiced sounds

= reading and spelling
conscnant n

MATERIALS
8 Alphabet Handwriting = Saxon Homewark
Strips Falders
® Letter Tile n 9 rubber bands
® Letter Card 1 (n) {1 per child)
= Picture Card 1 (nest) @ }ﬂ'n cans or plastic
. oam cups
= Spelling Card 1 (/n/) (1 per child)
= \Worksheet 1 - .
containers
+ Handwriting Master 14 (4 per child)
{optional)
= Parent Letter
’ + Handwriting Parent
Letter and Talk
Throughs (optional) o R
BEFORE CLASS Nn Alphabet Wall Card

® Please read the Instructional Overview before teaching any lessons.
» Cover the picture on the Nn Alphabet Wall Card.

¢ If you choose not to tape Alphabet Handwriting Strips onto children's desks, establish a
procedure for distributing and collecting the strips each day.

® Stretch a rubber band lengthwise around each can or cup. For this lesson, tin cans work better
than plastic foam cups, but may be harder to obtain.

» Make sure each Letter Tile n is in its own container, such as a plastic butter tub, zip-top bag, or
small box. Since children will learn only this letter today, it is the only tile the containers should
hold at this point.

@ ENGLISH LEARNER SUPPORT

REINFORCE VOCABULARY Substantial When completing the worksheet, name each picture and
have children point to the picture and say the word chorally. Then have partners turn and tell each
other the name for each picture. To support parents and children at home, write the word for each
. picture at the bottom of each box on Homewerk 1.

© Houghton Wflin Hareous Publishing Compiny

Lesson 1 = The Letter N o



Introduce the
Alphabet
Handwriting Strips.

Intreduce vowels (in
rad) and congonants
(in black).

Introduce left and
right,

Together, touch and
name all the letters
on the Alphabet
Handwriting Strips.

Have children listen
to word pairs and
tell you whether or
not they have the
same initial sounds.

Lesson Warm-Up
Alphabet Activity .

OBJECTIVE: To recognize the vowels and practice saying the alphabet

¢ Children should have their Alphabet Handwriting Strips available.

* If you have not already discussed the listening position and “Leo”
signal (as explained in the Prelesson), do so now.

“Let’s look at our Alphabet Handwriting Strips.”

“On our Alphabet Handwriting Strips are all the letiers we use to make
words. We will learn all the letters and the sounds they make, and we
will learn how to read and spell with them.”

“Two kinds of letters make up our alphabet: vowels and consonants.”
* Quickly point to each vowel Wall Card as you say:
“The vowels are a, e, i, 0, and u. Say them with me." a,e,i,0,u

“Did you notice that the vowels are printed in red?"

NOTE: The letter y is treated as a consonant until Lesson &1.

All of the other letters are called ‘consonants.™

“When we read, we move our eyes from left to right. Do you know which .
way is left and which is right?”
* Discuss with children how to use the hands on their Alphabet
Handwriting Strips to help them remember left and right.

“The letters on our strips start on the left and end at the right. Let'’s point
to each lefter as we say the alphabet. Put your index finger on A, and
say the letter names with me.”

* Show children which finger is the index finger, and recite the
alphabet together.

« Set a steady pace so children cannot sing the alphabet. Although
some children may already know the letters, some will not. Don't be
concerned if some children cannot stay on the correct letter. if you find a
child on the wrong letter, just show him/her where you are and continue.
This one-to-one correspondence is difficult for some children and may
take time to master. Average learners will master this in approximately
seven exposures, while special learners may take up to 1500.

Phonological/Phonemic Awareness
QBJECTIVE: To identify initial sounds

“I'll say two words. Give a ‘thumbs up' if both of them start with the
same sound or a ‘thumbs down’ if they don’t.”

“Listen carefully to the beginning sounds of these words.”

. Aucthuory Guspagng 1noomyy Uy sapiinag) (g
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* Point to your mouth and stress the initial sounds as you say the
following:

“Lemon. Lost.”
“Do ‘lemon’ and ‘lost’ begin with the same sounds? Thumbs up for yes.
Thumbs down for no.” thumbs up

13}; TIP: When children have difficulty identifying sounds, exaggerate
and hold the sound you want them to identify: I-I-l-eman, I-l-l-ost.

» Slowly repeat the words until most children are giving a “thumbs up."

“Whe can tell me onother word that starts with the same sound as
Temon' and ‘lost'?  various answers

* Guide children to share words that begin with the sound /I/,

* Repeat the activity with the fellowing word pairs. When both words in
a pair begin with the same sound, invite children to share other words
that begin with that sound.

table/tiptoe nine/vest pepper/pine
fast/felt horse/heart salt/foot
bark/baby goal/ball mask/men

New Increment: The Letter N

* Seat children where they can see the board.
» Make sure children are in Leo position. Select a child and explain:

“I'll use your name to teach the class something. Your first name is (Kim),
and your last name is (Jones).”

= Write the child’s name on the board.
“Look at this name. What is the first letter in (Kim)'s first name?" (K)
“Names are special, 50 we use a special type of letter. We call it a
‘capital’ letter.”
* Write a capital (K) under the child's first name.

“Every letter has two forms: capital and lowercase. This is a capital (K).
What is the first letter in (Kim)'s last name?” (J)

“The first letter in (Kim)’s last name is a { j). What special kind of letter
da we use?”  capital letter

* Write a capital {J) under the child’s last name.
“These are the initfals in (Kim)'s name. They are called ‘initials’ because
they come at the beginning of (Kim)’s name. The word ‘initial’ means
‘beginning "

* Repeat this activity with another child’s name. Encourage children to
write their initials on the board. Later in the day, have children return
to the board to circle their initials.

Introduce capital
letters and the
mieaning of initial,”
using children’s
narmes,

Lesson 1 = The Latter N @



Introduce "echo”
and practice with
children.

Have children echa
words that begin
with /n/, and then
ask them to identify
the initial sound,

Dremonstrate
vibration with a can

and rubber band,

Distribute the cans.
Show children how
the rubber bands
are like voeal cords,

Explain voiced and
unvoiced sounds,
using /n/ and /s/ as

examples,

* Seat children for the remainder of this activity.

"Have you ever been to the mountains where you can yell ‘Hello!’ and the
mountains yell ‘Hello!" back?”

* If needed, give another example, such as an echo in a large, empty room.

“This is called an ‘echo.’ Many times this year you will act like mountains
and 'echo’ words.”

“Let’s practice echoing. I'll say ‘Hello!" and then you echo 'Hello!"
Helloooooo!™ Helle!

“Now I'll say some words, and then you echo them. Listen for
the sound that’s the same in the beginning, or initial, position
of each word.”

“Raise your hand when you know the sound, but don't say it out loud.”
* Point to your mouth as you say each word:
“Note." note “Nip." nip
* Slowly repeat the words until most children have raised their hands.
“What sound do you hear in the beginning, or initial, position?” /n/

* Make sure children give the short, erisp sound of /n/ and do not add
a short u sound, as in /nih/.

“/n/ is the sound you hear in the initial position of these words.”

* Hold up a can (or cup) with a rubber band stretched over the open
end. Pluck the rubber band as if it were a guitar string.

"Watch when I pluck this rubber band like a guitar string. What do you
notice about the rubber band?” It moves,

"That is what your vocal cords do when you make certain sounds.”
* Distribute a can (or cup) to each child.
"Pluck the rubber band and see if it moves.”
“Now feel your (can). Tell me what you notice.” 1t wiggles, tickles, or
vibrates.
“The wiggling or tickling you feel is called ‘vibration." Part of our body is
fike your fcan).”
* Put your hands around your neck to show its cylindrical shape.
“We have vocal cords inside our necks that are similar to rubber bands
because they vibrate”
“Put your fingers on the front of your neck and say /n/.” /n/
“Did you feel your throat vibrate?” yes
“When a letter sound makes your vocal cords vibrate, it is called a
voiced sound.’ Since /n/ vibrates, it is a voiced sound.”
“Let’s try a sound that is unvoiced. An unvoiced sound won't make your
vocal cords vibrate, Say /s/." rsf

"Numb." numb

o Saxon Phonics and Spelling
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3
. "faf iz unvoiced because the voeal cords don't vibrate”

» Write the following on the board:

Introduce
not na p n et consonant m.

* Paint to each word as you read it aloud.
“What letter do you see that might make the /n/ sound?" n
* |f children do not know the name of the letter, say it for them.

"N is the first letter in all of these words, so n must be the letter making
the /n/ sound.”

"Look at your Alphabet Handwriting Strip. Is 'n’ a vowel or a
consonant?” consonant
"Right. We know that a, e, i, o, and u are vowels, so n must be a

consonant. The consonants are printed in black on your Alphabet
Handwriting Strips.”

Handwriting N
* Seat children where they can write comfortably.

* |f you have not already discussed the writing position and "Wriley"
. signal (as explained in the Prelesson), do so now.

* Write a capital N on the board in the handwriting you want Introduce capital N
children to learn. (Specific handwriting strokes are described in the anclhow 10 Wit
Handwriting Instruction booklet, should you choose to follow that
method of handwriting instruction.)

“This is a capital N. Let’s practice skywriting capital N's. Watch me first
and then you'll get o fry.”

* Demonstrate skywriting: Straighten your arm and extend your index Demonstrate
finger as if pointing. Without bending your wrist or elbow, write the ik!g'i""”“"“_:lr Have
letter in the air. Ideally each letter should be about two feet tall. childiren skywrite

capital N's,
“Stand up! Practice skywriting capital N's. Name the lefter each time
you skywrite it."
* Assist children as needed. Be sure they do not bend their wrists or
elbows.

= Distribute Worksheet 1. Make sure children turn to the correct side. Distribute
Werksheet 1.

“Leave your pencil on your desk until I tell you to pick it up.”
= Write the following on the board:

WORKSHEET |

' © Houghton Millia Harcourt Publishing Compary
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Write a capital N on
handwriting lines,

Have children
practice writing a
capital M on thair
workshests,

Introduce how to
wirite lowearncase n.

Have children
skywrite

lowercase n's and
then practice writing
a lowercase non
their worksheets.

Distribute the Letter
Tile containers with
Letter Tile n.

Have children show
you the green
capital N and

then the purple
lowercase n.

* Show a worksheet and point to "Worksheet 1" at the top of the page.

“When [ give you a worksheet, find the side that has ‘worksheet” written
on it. This is the side we'll do together in class.”

“Let’s practice writing our new letter on it.”
# Draw handwriting lines on the board:

“These are handwriting lines like you have on your paper.”
» Write a capital N on the lines, using the strokes taught earlier.

“Pick up your pencil. Find the handwriting lines on your paper, and
practice writing a capital N like I wrote on the board.”

“Name the letter as you write it."
» Allow time for children to do this. Assist any children who need help.
“Put your pencil back on your desk.”

* Write a lowercase n on the lines in the handwriting you want children
to learn.

"This is a lowercase n."
* Have children skywrite lowercase n's.

“Pick up your pencil and practice writing a lowercase n on your
worksheet beside the capital N. Name the leiter as you write iL."

* Walk around the room and assist any children who need help.

& Have children set their worksheets aside for use later in the lesson.

* Leave the handwriting lines and letters on the board for the
remainder of the lesson.

OPTIONAL HANDWRITING PRACTICE: For additional
handwriting practice in class or as homework, distribute
Handwriting Master 14. Have children practice writing capital
and lowercase n's using the strokes you've taught.

Spelling with Letter Tiles

* Distribute the Letter Tile containers (containing only n). Make sure
children seated next to each other do not have the same pattern.

“These are Letter Tiles. I've given each of you an n.”

“Take out your Letter Tile n, and look at each side. One side has a graen
capital N, and the other side has a purple lowercase n."

lﬂ Saxon Phonics and Spelling
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 Allow time for children to examine their Letter Tiles.

TIP: Until children can easily distinguish between capital and
lowercase, refer to tiles by both color and type of letter (i.e., the
purple lowercase side or the green capital side).
*Hold up your Letter Tile, Turn it so I can see the green capital N."
= Make sure children have the capital N turned toward you.

“Now turn it so I can see the purple lowercase n.”

* Have children return the tiles to the containers. Collect the containers
{or have children store them in their desks).

» Reinforce the name, sound, and shape of n throughout the day.

New Deck Cards for N
* Show Letter Card 1.
“What letter is this?" n
* Hold up Picture Card 1, but keep the picture covered.

“I have a card with a picture on it that begins with /n/. I'll say some
clues to help you guess it. Raise your hand when you know what it is,
but please don’t say it out loud.”

“This is made with twigs, grass, strings, or other materials, This is
where birds make their homes and lay their eggs. What do you think it
is?" mest
“Right. From now on, we'll use the keyword ‘nest’ to help us remember
the /n/ sound.”

"Keywords are important because they help us remember lefter sounds.”

* Show Picture Card 1 and uncover the picture on the Wall Card.
“When you see thiz card, say ‘nest, /n/."”"

“The keyword ‘nest’ helps us remember the /n/ sound because ‘nest’
begins with /n/."

“Get out your worksheet.”
* Point to the keyword picture at the top of the worksheet as you say:

“If you forget n's sound, look here at the keyword picture.”
“Find the #1 and put your finger on it."

* Hold Spelling Card 1 so that only you can see what is written.
Follow the instructions on the card. Hand signals to accompany this
sequence are as follows: (1) Point to your mouth as you say the
sound. (2) Point to children to indicate they are to echo the sound.
(3) Extend your hand (palm up) as you ask for the name of the letter
that makes the sound. (4) Point straight down to indicate that children
are to write the letter. Eventually children will learn to follow the hand
signals without verbal cues.

Collect the
containers.

Introduce n
{Letter Card 1),

Introduce the
keyword “nest”
{Picture Card 1)
with the ricddle.

i

||.._-_|

e e
s — T

Intraduce J"rh"
(Spelling Card 1),
using the hand
signals,

Lesson 1 » The Latter N @




For #2-#7, have
children identify the
pictures and write
the initial letters on
the lines.

Check each childs
worksheet.

1 2. &~
/(\837\
3. 4,
* Use the following verbal cues to accompany the hand signals until
children are familiar with the procedure:

“Echo fn/." /of
“What letter makes this sound?” n
"Write a lowercase n on the line by #1."
TIP: If any children have enormous difficulty writing, have them

manipulate Letter Tiles every day instead of writing. The goal of
the Spelling Card activities is to spell sounds correctly, not to write

letters perfectly.

* The new Letter, Picture, and Spelling Cards will be referred to as
“Review Decks” in future lessons. These three decks should always
be kept separate and should never be mixed. Review the decks daily
to help children learn the name, sound, and written form of each
letter or letter cluster.

Application and Continual Review

Worksheet
“Find the #2 on your worksheet. What is the picture?” nest

= Give credit to any answer that corresponds to the picture, but lead to
the answer provided.

“What is the sound in the initial, or beginning, position of ‘nest'?” /n/
“Write the lowercase letter that says /n/ on the line by #2."

» Repeat with #3 (nose), #4 (nap), #5 (necklace), #6 (net), and #7 (neck).
Provide help as needed.

*» Always check each child’s worksheet, and have him/her correct it
before sending it home. Worksheets should not be graded.

o Saxon Phonics and Spelling
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Homework

“Turn your paper over. This is the side you'll do at home tonight." Discuss the

“Put your finger on the top row of handwriting lines. Do you see the
capital N7" yes

“Practice writing capital N's on this line tonight.”
* Discuss writing lowercase n's on the second handwriting line.
"What do you think you'll do on the rest of the homework paper?”

* Discuss each picture to make sure children understand the word
it represents: #1 (nurse), #2 (needle), #3 (napkin), #4 (newspaper),
#5 (numbers), and #6 (nails).

* Distribute the Saxon Homework Folders.

“If you need help, look ari the worksheet side for the activity that is similar
to your homework.”

» Distribute the Saxon Homework Folders. Distribute the Saxon

Homewaork Folders.
“This is your Homework Folder. Look at it carefully. What do you 2 o
notice?"

s Allow time for children to offer observations.

“This folder has all kinds of information about letters and rules that we
will learn about this year."

* Discuss some of the information on the folder. -
“You'll also use this folder to take your papers home and to bring them
back to school.”
* Discuss with children how they will store and care for their
folders.

“When you finish your homework, have someane at hame check it. Then
bring it back to me tomarrow in your Homework Folder.”

* Distribute the Parent Letter. E:ﬂi:;uﬁ ;ﬂ;
“This letter tells your parents or guardians how we will learn to read this
year. Give it to them tonight.”

* Have children put their worksheets and parent letters in their

|
% Homewerk Folders.
:
5

OPTIONAL: If you are teaching handuwriting using the
Handwriting Instruction booklet, photocopy and distribute the
Handwriting Parent Letter and Talk Throughs. Have children
put the papers in their Homework Folders.

Lasson 1 # The Letter N o
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() SUPPORT

For children who struggle to
connect letter n with the sound
fnf, including ehildren who show
signs of dyslexia, support them to
practice naming and writing the

letters, and saying the sounds the

letters make.

= Have children say the /n/
sound with you and ask them
to describe how their mouths
move when they make the
sound.

* Prass one nostril shut with your
index finger and say /n/. Instruct
children to do the same.

* Alternate saying /n/ normally
and with one nostril shut. Have
children discuss the difference.

= Pass gut handwriting paper and
markers to each child.

= Write a capital N on the board.
Paint to yourself and say:
“Repeat after me: capital 'N™
Point to children to echo. Then
repeat.

» Have children write capital N on |

their papers.

= Point to yourself, and say: “/n/"”
Point to children to echo. “Hald up
yarr paper and show me what you
wrode.”

* Lead children in chanting:
“Capital ‘N’ says /nl"

* Repeat this process several
times, alternating between
capital N and lowercase n.

"] REINFORCE

For children who are learning to
write and distinguish between

capital N and lowercase n, have
them practice writing the letters.

» Have children partner up. Pass
out handwriting paper and
pencils to each pair. Show
children how to draw a tic-tac-
toe board. Have them draw a
tic-tac-toe board on their paper.

» Demonstrate how to play tic-
tac-toe using capital N and
lowercase n instead of x and o

* Pass out pencils and the tic-tac-
toe boards. Give two pages to
each pair.

*» Assign each partner a letter:
capital N or lowercase n. Give
each pair one Letter Tile n
with the capital side showing,
and one Letter Tile n with the

lowercase side showing, for
reference.

* Have the children play three to
four rounds using their assigned
letters. Then have the children
switch letters and play another
three to four rounds. Support
children as needed.

% EXTEND

For children who have mastersd
connecting letiers to their sounds,
challenge them by having them
think of wards that start with each
letter sound.

s Have childran sit in a circle 1

play Alphabet Add On.
= Choose a food item that

begins with the letter a and say:

“For lunch | fiod an apple.”

* Then call on a child to repeat
the sentence and add a food
itern that begins with the letter
b. For example, the child might
say, "For lunch | had an apple
and a banana.”

# Continue as long as time
permits. Provide hints if
children cannat think of
food items (for example:
carrot, donut, egg, oranges,
qguesadilla, udon noodles,
vegetables, 2ucchini).

@ Saxon Phenics and Spelling
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School/Home Reinforcement

* Send the following home with children at the end of the day:

® \Warksheet 1
® Parent Letter
= Handwriting Master 14 (optional)

» Handwriting Parent Letter and Talk Throughs {optional)
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The Letter J

{/ LESSON

MNEW COMCEPT
@ reading and spelling consenant j

© (R

MATERIALS

® Alphabet Handwriting ® Spelling Card 34 (//)
Strips ® Worksheet 51

® Letter Tile j = Spelling List 8

= Letter Tiles (in + Handwriting Masters
containers) 10 and 40-42

» Review Decks (optional)

= Letter Card 35 (j) 0 plastic jar in a sack

® Picture Card 43 (jar)

® Sight Word Card 40

(says) -
BEFORE CLASS JJ
= Cover the picture on the Jj Alphabet Wall Card. CX . i
» Place your plastic jar in a sack (or sacks, depending on your class Jj Alphabet Wall Card

siza} for children to use to guess the new keyword.
* Fold Spelling List 8 in half lengthwise (with the words facing out).

ENGLISHILEARNERISUPPORT

SUPPORT ARTICULATION Substantial In Spanish, the letter j makes the /h/ sound.
Provide extra support for connecting the letter | to its sound by modeling the sound
/jf while showing Spelling Card 34 and describing the mouth position. During the
lesson, give additional opportunities for children to practice pronouncing words that
begin with the letter j chorally and with partners.

* Children should have their Alphabet Handwriting Strips available.

Lesson Warm-Up
Alphabet Activity

OBJECTIVE: To review vowels and the alphabet

“I'lf mix up the order of the alphabet questions to see if you can still Review facts about
answer them." the alphabet.

“What is the final letter of the alphabet?” =z
“How many letters are in the alphabet?™ 28

Lessan 51 * The Letter J o
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“What do we call the letters that are not vowels?"  consonants

“Name the vowels." a, e, i, 0,u .
“What is the initial letter of the alphabei?" a

Together, touch and “Paint to each letter as we say the alphabet.”

;?!T:eﬂ:lt:;:ﬂ? v * Set a steady pace so children cannot sing the alphabet.

Handwriting Strips.

Phonological/Phonemic Awareness
OBJECTIVE: To identify accented syllables

Discuss accented “Listen to this word.: plas ... tic.”
syllables with

childran. » Exaggerate the accent on the first syllable.

“How many syllables are in ‘plastic’? Hold up your fingers." two

“Right, two syllables. Listen to the first syllable, and see if you notice
anything different about the way [ say it.”

* Say “plas-tic,” again exaggerating the accent on the first syllable.
“What did you notice about the way I said the first syllable?”

¢ |deally children will answer that it was longer, louder, and/or at a
higher pitch. If they do not indicate any of these things, prompt them

as follows:
“Listen to the first syllable again, and tell me whether I say it longer or .
shorter than the second syllable.”

* Exaggerate the length of the first syllable. Children should say
“longer.”

“Now listen to see whether [ say it louder or softer than the second
syllable.”

* Exaggerate the loudness of the first syllable. Children should say
“louder.”

*One more time, listen to see whether I say the first syllable with a higher
or lower pitch than the second syllable.” higher pitch

“So I said it longer, louder, and higher. When we say one syllable longer,
louder, and higher than the other syllables, we are accenting that
syliable.”

“We use a special little mark to show accent.”
Review the accent = Put an accent mark on the board.

o st “It looks like this. It is the same mark we use on our long vowel rule: An

Rule Wall Card 2). open, accented vowel is long, code it with a macron.”
* Point to the accent mark on Vowel Rule Wall Card 2.
“Almost every word in our language has an accent. Even litile one-

syllable words like ‘me’ and ‘so’ are accented. We don't hear the accent
on those words because the whole word is accented.”

. dusduioy Gunagiy) iy e vewbnoy |
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“But if @ word has two or more syllables, we hear the accent because one

syllable is longer, louder, and higher than the rest.”

“Let’s try another word. See if you can hear the accent. Hold up one
finger if you hear the accent on the first syllable and two fingers if you
hear the accent on the second sylfable.”

* Say "sum'mer." Exaggerate the first syllable. Children should held up
one finger.

* Repeat with "mu-sic.” Children should hold up one finger.

Daily Letter and Sound Review

OBJECTIVE: To practice letter recognition, affixes, letter sounds, and
sight words

REMINDER: Turn through the cards as quickly as children can
identify them.

* Quickly review the Letter, Affix, Picture, and Sight Word Decks.

» Using the results indicated on the Sight Weord Evaluation Form,
select individual children to spell those sight words they have not yet
mastered. (Choose a few children every day.)

Spelling Review
OBJECTIVE: To practice spelling letter sounds and words
* Seat children where they can write comfortably.

= Distribute Worksheet 51. Make sure children turn to the correct side.

* Quickly review the following ten spelling sounds. Children should
echo the sounds, name the letters that make them, and write the
responses on the lines by #1-#10.

1. A1 e 6./ttt ed
2. /d/  dfded 7.y y
3./8/ eeel|ee 8. /6o/ oo

4, /k/  k c| ck k ke 9./  u-eu
. w  ow 10. /af a-e,a

o REMINDER: The “ed"” responses for /d/ and /t/ are optional.

“Let’s practice spelling words. Put your finger by #11. Spell the word
‘took.” *

* If children need help, unblend the sounds and have children name
and write the letter that makes each sound.

* Spell each word out loud after children write it, so they can check and

correct their work immediately.

Have children
identify the
accented syllables
in "summer" and
“music.”

Quickly review
the Letter, Affix,
Picture, and Sight
Word Decks,

Have children spell
unmastered sight
words.

Distribute
Worksheet 51.

Quickly review ten
spelling sounds,

For #11 and #12,
hawve children spell
“took” and “think.”

Lesson 51 » The Letter J o



Have children echo
the following words
and identify the
initial sound: jet,

jump, joke.

Discuss that fj/isa
voiced sound.

Write the following
on the board: jet,
jump, joke.

Introduce
cansanant j.

Have children code
and read the words
on the board,

Intraduce the sight
word “says."

Introduce capital J
and how to write it.

* Repeat with #12 (think).
* Have children set their worksheets aside for use later in the lesson. .

New Increment: The Letter J

“Echo these words and listen for the sound in the initial position.”
* Point to your mouth as you say each word:
“Jer.”  jet “Joke." joke

“What sound do you hear in the initial position?"  /j/

“Jump."  jump

* Make sure children give the short, crisp sound of /j/ and do not add a
short u sound, as in fjah/.

* Have children touch their throats to determine that /j/ is a voiced sound.
e Write the following on the board:

I Je‘t Jump j'a-lce ‘51

“What letter do you see that might make the /j/ sound?" j
¢ |f children do not know the name of the letter, say it for them.

Al these words begin with the /j/ sound, and j is the first letter in all aof
these words. J must be the letter making the /|/ sound.”

“Is §' a vowel or & consonant?” consonant

s Select children to code the words, read them, and use them in
sentences:

jet Jump joke

* | eave the words on the board for the remainder of the lesson.

* [ntroduce the sight word “says,” and ask children to use it in a

sentence. Then have children turn to page 33 in their reference
booklets and check off the word.

Handwriting J

* Seat children where they can write comfortably.

» Write a capital J on the board in the handwriting you want

children to learn. (Specific handwriting strokes are described in the
Handwriting Instruction booklet.)

’ dapthiscy G FnoeTH A o nag o
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“This is a capital J Let'’s practice skywriting capital J's."
= Have children skywrite capital J's.
“Get out your worksheet.”

* Draw handwriting lines on the board. Write a capital J on the lines,
using the strokes taught earlier.

* Have children write a capital J on their worksheets. They should name
the letter as they write it. Assist any children who need help.

* Write a lowercase j on the lines in the handwriting you want children
to learn.

“This is a lowercase j."
* Have children skywrite lowercase j's and then practice writing a

lowercase j beside the capital J on their worksheets. They should
name the letter as they write it.

¢ Have children set their worksheets aside for use later in the lesson.
* Leave the handwriting lines and letters on the board for the
remainder of the lesson.

OPTIONAL HANDWRITING PRACTICE: For additional
handwriting practice in class or as homework, distribute
Handwriting Master 10. Have children practice writing capital
and lowercase j s using the strokes you've taught. For review

of previously taught sight words, distribute Handwriting
Masters 40-42. Have children complete the sheets in class or as
homework.

Spelling with Letter Tiles

» Distribute the Letter Tile containers and Letter Tile J. (Make sure
patterns match.)

* Point out the capital and lowercase j's, and let children examine the
two sides.

“Hold up your Letter Tile. Turn it so I can see the green capital J."
* Repeat with the purple lowercase j.

* Have children take the other tiles out of their containers. Tell children
which side to use, and have them lay their tiles in a row.

» Have children spell the following with their Letter Tiles:
jam  job  jab
“Let’s practice spelling sight words."”

Have children
skywrite capital J's.

Have children
practice writing a
capital J on their
worksheets,

Introduce how to
write a lowercase |,

Have children sky
write lowercase j's
and then practice
writing a lowercase |
on their worksheets.

Distribute the Letter
Tile containers and
Letter Tile |

Have children show
you capital and
lowercase j's.

Have children spell
the following: jam,
job, jab.

Hawve children spell
the following sight
words: sure, should,
would,
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¢ Have children spell the following with their Letter Tiles:
sure  should  would ‘
= Choose additional words from the Spelling Werd List, if desired.

Collect the » Have children return the tiles to the containers. Collect the containers.
containers.

» Reinforce the name, sound, and shape of | throughout the day.

LN o oW New Deck Cards for J
J' e Show Letter Card 35 and have children name the letter.

“Our new keywaord for j begins with /j/. See if you can guess it."

o — * Introduce the keyword “jar” by allowing each child to feel inside the
Intraduce | sack. Then count to three and have children whisper the keyword.

ALTERNATE ACTIVITY: Introduce the keyword “jar” with the
following riddle:

“This is a wide-mouthed container made of glass or plastic. It usually has
a lid and is used to store food or other things. A large one might store
cookies. What do you think it is?"  jar

Introduce the * Show Picture Card 43 and uncover the picture on the wall card.
rd e | r" s s 3 r mw
tﬁiﬁﬁm cﬂd 43) “When you see this card, say jar, /j/.
with the sack activity “The keyword jar' helps us remember the /j/ sound because ‘jar’ begins
or the riddle. with /f/."

* Show Sight Word Card 40, and have children read the word.
"Get out your worksheet and put your finger by #13."

Ry * Follow the instructions on Spelling Card 34. Children should write a
lowercase j on the line beside #13.
Introduce “says” * Have children set their worksheets aside for use later in the lesson.
E;gﬂht:;;wﬂ ¢ Add the four new cards to the Review Decks.

Application and Continual Review

Boardwork
“Let’s practice coding words like those on today’s worksheet,”

Introduce /j/

‘ Susmbaiss ) L ping ganna s | anggy uonglinog | gy

vC Icy

: » Write the following on the board (without the coding). Select children
(Epelling Card 34). to code and read the examples. Remind children to box suffixes first.
Have children méltled| frastng  bax 6f) blank bookld |
code and read the : == '
examples on the . = wopf ae |
sy (Pud Sha's ban |JU hérg. |

|
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Worksheet

* Seat children where they can write comfortably.
“Get out your worksheet."
“Let’s practice spelling with the /j/ sound.”
* Have children spell the following:
14. job 15. jumping 16. just

® |f children need help, unblend the sounds and have children name
and write the letter that makes each sound.

» Spell each word out loud after children write it, so they can check and

correct their work immediately.

* When children finish, have them code and read the words by
#17-#21 and then draw a line from one of the words (jet) to its
picture.

* Repeat with #22-#26, Children should match “brushing” to its
picture,

* Spend some time every day listening to each child read from the

worksheet, High Frequency Word Box, a controlled reader, or another

material.

* Always check each child’s worksheet, and have him/her correct it
before sending it home. Worksheets should not be graded.

Homework
"Turn your paper over.”

* Discuss writing capital and lowercase j's on the handwriting lines.
"Read the paragraph and then answer the three questions below it.”

¢ Remind children to read the words in the High Frequency Word Box
to someone at home and return their paper to school.

= Have children set their worksheets aside.

Spelling List
“Leave your paper the way I put it on your desk.”
* Distribute Spelling List 8, folded with the blank lines face up.

* Say the following words in the order shown, sounding them out as
needed. Remind children to use their reference booklet if they need
help.

1. sat 5. milk 9. needed
2. dog 6. sock 10. resting
3. glad 7. street 11. color
4. cost 8. thank 12. friend

For #14-#16, have
children spell the
following: job,
jumping, just.

For #17-#26, have
children code and
read the words.
Then have them
match two words
to the pictures (jet,
brushing).

Check each childs
worksheet.

Discuss the
homework with
childran,

Have children
practice spelling the
words on Spelling
List 8.
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Have children turn
their papers over.

Have children
spell the following
sentences and then
check their work:
The green frog
jumped,
Are you going to
the meeting?

Play Kid Card
games.

NOTE: The words by #11 and #12 have been taught as sight
words.

* Walk around the room to identify children who need extra help.

« When children finish, have them turn over their papers and refold
them widthwise so the blank handwriting lines are face up and the
sentences do not show.

“Let’s practice spelling sentences.”

« Review capitalization and punctuation of sentences. Then tell children
that the first sentence will end with a period and the second will end
with a question mark.

REMINDER: If necessary, remind children that to spell words with
suffixes, they should spell the root word first and then add the
suffix to the end.

» Say the following sentences one at a time, allowing time for children
to write each one:
The green frog jumped.  Are you going to the meeting?
» When children finish, have them check their work on both sides.

“Practice these words and sentences at home. We'll have a spelling test in
a few days.”
« Have children put their worksheets and spelling lists in their
Homework Folders.

“Bring your worksheet back to me tomorrow.”

Classroom Practice

» Throughout the week, continue playing the Kid Card games and
ather activities listed in Lesson 50 to reinforce areas in which children
need practice.

OPTIONAL FLUENCY PRACTICE: To obtain the maximum
benefit of fluency instruction, children should practice fluent
reading for at least 15 minutes every day. The Fluency
Instruction booklet suggests a variety of reading activities.

o Saxan Phonics and Spelling
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For children who struggle to
connect letter | with the sound /j/,
including children who show signs
of dyslexia, have them use sign
language to connect the letter to |
its sound.,

* Use the Jj Wall Card to review
capital J, lowercase |, the /j/
sound, and the keyword (jar).

* Teach the American Sign |
Language (ASL) sign for J: hald |
out your pinky finger with the |
back of your hand facing up,
then skywrite a small letter
j by twisting your wrist. Say:
"Lise your pinky to skywrite a tiny
loteer " "

# Then teach the ASL sign for jar
hold out your left hand, palm
up. and pretend there is a jar
sitting on it. Use your right |
hand to grasp and twist the lid
of the pretend jar,

* Lead the children in chanting
and signing “J is for jar" several
times.

For children who are leaming to
connect letter y with the /y/ sound
and letter j with the /j/ sound,
have them practice identifying
wards that start with /}/ and words

| that start with v/,

& Have children spread out and
stand facing you.

* Demonstrate how to do
jumping jacks and invite
children to try.

* Explain that they are going to
do a jumping jack each time
they hear a word that starts
with the sound /j/. When they

hear a word that starts with /y/, :

they will raise their arms in the
air to form a Y shape.

s Say the word jar twice, stressing
the initial /). Have children
repeat the word chorally. Say:

" Jar' starts with /j/, Everybody do
a fumping jack.”

* Say the word yarn twice,
stressing the initial /y/. Have
children echo you, Ask: "Doss
‘yarn' start with f{/? Na, it starts
with /y/. Everybody raise your
arms.”

* Repeat the activity, using words
such as job, yak, joke, yam, jig,
and yet.

£\ EXTEND

Far children who have mastered
recognizing and reading the
letter j, extend their learning by

| having them practice writing j and

other letters when they hear their
sounds,

* Divide the group into twe
teams, and have each team
stand single file, two to four
feet from the board, Say: “Lers
play Sound Scamper. Who can
reming me what the word ‘scamper’
s’

Demonstrate to define the
word. Say: "I'll say the sound of

a letter, The first person in each
row should echo the sound arnd
scamper to the board. As fast as you
can, write and name the fetter thot
makes that sound, Ready? fr."

If a child struggles to write a
particular letter, have them
watch and learn from another
child who is writing the letter
carrectly before taking another
turn.

Alternate between the letter
sounds that children have
learned recently, such as /jf, /y/,
and /1,

» Cantinue until all or mast
children are able to write the
letters independently.

» When all or maost children
are able to write the letters
consistantly, call out other
letter sounds that children have
learned.
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School/Home Reinforcement
* Send the following home with children at the end of the day:

s Worksheet 51
= Spelling List 8

# Handwriting Masters 10 and 40-42 (optional)
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